The aim of the existing study is to investigate the influence of teacher expectation on 11 students' achievement and their attitudes towards English lesson and to increase the students' 12 academic success and positive attitudes towards this issue. In the study, a process which defined 
Introduction

27
Throughout the history, people has felt the need for communication with each other. The 28 language is the most important element of this communication that separates people from other 29 entities. It also allows understanding between people who use the same language. Thanks to its opportunity in education for the schools located in rural areas. The society aspires to have higher 150 expectations for students to meet the deficits due to the inequalities between students. As the result 151 of the studies, the society specified under four headings the characteristics of the teachers who 152 managed to be successful with the students living in rural areas whose families had lower income 153 levels in the book "Teaching as Leadership" [26] :
154
• The teacher set goals which are attainable by the students with their own efforts,
155
• The teacher obtains information about the students,
156
• Struggles in determination and gets over the handicaps,
157
• Makes self-assessment and continuously improves his/her performance with care.
158
Another initiative on the issue is SREB (Southern Regional Education Board), which is an 
178
In addition to the mentioned studies, there are training activities designed for teachers. One of 179 the remarkable example of these trainings is Teacher Expectation Student Achievement (TESA).
180
TESA is an educational program which leads to behavioural changes based on expectancy theory 181 and designed to reduce the negative influence of teacher expectation and improve teacher's 182 awareness [28, 29] 
190
• Individual help,
191
• Latency, 
201
• Personal interests and compliments
202
• Touching
203
• Desist
204
As the related literature is reviewed, it could be noticed that teacher's expectation has a 205 significant effect on improving the students' interests in courses, their views and their academic 206 success, teacher might also make use of some strategies to make his/her expectations higher.
207
Accordingly, in the existing study the influence of teacher expectancy improvement strategies on the 208 students' attitudes and success in English course was examined. It was aimed to increase their 209 success rates together with their positive attitudes towards English course. The research problem 210 was defined as "What was the influence of teacher expectancy improvement strategies on the 211 students' attitudes and success in English courses?" The following questions were tried to be 212 answered in the study:
213
• Did teacher expectancy improvement strategies create any significant differences on 214 students' expectations about the teacher before and after the implementation?
215
• Did teacher expectancy improvement strategies create any significant differences on 216 students' attitudes towards English course before and after the implementation?
217
• Did teacher expectancy improvement strategies create any significant differences on 218 students' average scores from English tests before and after the implementation?
219
• What was the influence of teacher expectancy on the students' attitudes towards English 220 course?
221
• What was the influence of teacher expectancy on the students' success rates in English 
226
In the study, an existing situation was defined and a process that could change and improve 
231
According to Mills [31] , action research is a dialectical cycle with 4 steps. In the first step the 232 focus point is identified. In the existing study, teacher expectancy factor was addressed as the focus 233 point since it was considered to influence the students' attitudes and success rates. Data is collected 234 in the second step. In the study, related literature was reviewed to examine teacher expectancy factor 235 comprehensively and to gather information on the issue. With the information gathered through the 236 review process a scale was developed in order to define teacher expectancy. The third step is data 237 analysis and interpretation of the analysis. In the study, the major sources of the problem and other 238 factors influencing teacher expectancy was defined using teacher expectancy definition scale and an 239 attitude scale. The last step is preparation of the action plan. In the study, 12-week-action plans was 240 prepared based on the collected data and necessary observations was made with taking essential 241 notes.
243
Study Group 
245
The study was carried out on a study group consisting of 87 students; 43 6th graders and 44 8th 
247
While determining the study group, the group was tried to be selected from the student groups 248 whom the researcher taught and it was also important in the selection of study group that the 249 researcher had taught English to the selected group of students during 2014-2015 academic year 6 of 17 which is the former academic period. Therefore, another teacher's negative influence on internal 251 validity was tried to keep under control and to be prevented in this way. As the students knew their 252 teacher (researcher) before, it was presumed based on the observation that the students' responses to 253 implemented scales would be more reliable and the data would be more accurate.
255
Instruments for Data Collection
257
As the data collection instruments of the study, "Teacher Expectancy Definition Scale" 258 developed by the researcher to determine the deficiencies in teacher's expectational behaviours and 259 to measure their expectancy levels; "Attitude Scale towards English Course" developed by Kırkız
260
[32] to measure the students' attitudes; seven revision tests developed by MoNE to determine the 261 students' English academic achievement scores were used. 
274
The statements were gathered under four headings as; equal treat, giving clues, intimacy and 
291
The reliability of the scale was tested with Cronbach Alpha coefficient. Reliability coefficient of 292 the 40-item-Teacher Expectancy Definition Scale was found to be 0,983.
293
A 12-week-course schedule was prepared based on the defined 4 major criterion and courses
294
were given accordingly, notes concerning implementations and observations were also taken.
295
Attitude Scale towards English Course: Necessary data related with the students' attitudes 
305
Confirmatory factor analysis was used to analyze the data collected from the study group with 306 the scale. According to the CFA result, t values of all of the items were seen to be significant (p<0.05).
307
Fit index of the 20-item-model to measure the attitudes towards English course was shown in the 
316
The reliability of the scale was tested with Cronbach Alpha coefficient. 
338
Upon the literature review, the activities realized between December-April were categorized 339 under four subheadings such as; equal treat/behaving in a fair way, giving clues/ supporting,
340
intimacy/interest/valuing and appreciating/motivation.
342
As a part of equal treat/behaving as the subheading;
344
Activities were realized in order to ensure equality and justice among the students. Various 
362
However, some of the activities done as a part of equal treat and behaving needed changing 363 since they could not provide the expected outcomes or appreciated by the students. The researcher 364 noted on the issue as below:
365
"A name box was placed in the classroom in order to ensure equality of giving right to speak in 366 the classroom. The student who was to answer was defined through choosing the paper from the 367 name box. Each student whose name was in the box answered once. The activity which was 368 designed considering the students' expectations could not bring about the desired effect and it was 369 cancelled when they stated that the activity was boring and it was not so interesting as they 
371
To ensure the equality in the time allocated to the students for the answers various instruments
372
were used in the class. An hourglass was taken to the class once and equal time was allocated to the 373 students. Especially the 6th graders liked the implementation. One of my students said that I had 374 counted silently to give equal time and it was tiring for me but with the help of hourglass I did not 375 need it anymore. The 8th graders commented that using hourglass was childish. Thus, a classroom 376 voting was held and using hourglass was abandoned. Using a chronometer was recommended and given close attention, they were given glues when needed and they were helped. Pairworks were the students wanted them to be colours of the local football team Düzcespor and they were changed 
447
1-Did teacher expectancy improvement strategies create any significant differences on 448 students' expectations about the teacher before and after the implementation?
449
Dependent samples t-test was used to see if there was any significant differences between the 450 students' expectations about their teacher before and after the implementation and the results were
451
shown in the Table 3 452 
455
Students' expectancy scores after the implementation regarding expectancy for equal treat,
456
giving clues, interest/intimacy/valuing, appreciation/providing motivation were seen to be higher 457 compared to their scores before the implementation. Statistically the difference between the scores 458 before and after the implementation was found to be meaningful (p<0.05).
459
2-Did teacher expectancy improvement strategies create any significant differences on 460 students' attitudes towards English course before and after the implementation?
461
Dependent samples t-test was used to see if there was any significant diffences between the 462 students' attitudes towards English course before and after the implementation and the results were 
468
Students' attitude scores towards English course after the implementation were seen to be 469 higher than those of before the implementation. Statistically there was a meaningful difference 470 between the students' attitudes before and after the implementation (p<0.05).
471
3-Did teacher expectancy improvement strategies create any significant differences on 472 students' average scores from English tests before and after the implementation?
473
While at the beginning of the implementation the students' average scores were 9 correct 
490
between the 6th and 7th tests. There was no significant differences only between the 2nd and 3rd; 491 3rd and 4th; 5th and 6th tests. As a result, it might be reclaimed that higher expectancy strategies 492 increased the students' success rates significantly. 
495
The influence of teacher expectancy on the students' attitudes towards English course was 496 tested with simple linear regression and the results were given in the Table 6 . 
507
The influence of the teacher expectancy on the students' success rates was tested with simple 508 linear regression analysis and the results were shown in the table 
527
providing motivation significantly increased after the implementation compared to their previous 528 expectancy levels.
children by conversing with them, using appreciation commends for motivation which were made 531 use of in order to provide equal treat to all students affected the students in the intended way and 532 influenced teacher expectancy after the implementation. The students also noticed the changing 533 atmosphere of the classroom; their awareness was considered and noted by the researcher.
534
Teacher expectancy improvement strategies created significant difference in the students' 535 defined attitude scores before and after the implementation. The students' attitude scores were 536 found to be higher after the implementation compared to the scores before the implementation 537 process; it was also proved that teacher expectancy improvement strategies influenced the students' 
543
There was meaningful differences between the students' average scores from the English study that teacher's intimacy as a significant predictor influenced students' success slightly and in a 564 positive way, influenced students' attitudes moderately and in a positive way.
565
As the result of the study, teacher expectancy improvement strategies also caused the students' 566 expectancy levels to increase and their attitudes and academic success rates were influenced in this 
581
e) Considering the influence of teacher expectancy on success and attitude, the study could
582
be made for the other courses except for English.
583
f) Activity plans which cover a short period of time and focus on limited issues could be 584 prepared more comprehensively and implemented for an extended period of time.
